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Introduction 
 
The National Development Team for Inclusion (NDTi) is contracted by the Department for 
Education to deliver the Preparing for Adulthood programme. This programme is designed to 
support local areas to implement the requirements of the SEND Code of Practice 2015 with a 
particular focus on supporting young people into adulthood with employment, independent living, 
friends, relationships and community and good health. 
 
The Department requested that NDTi take a closer look at some of the issues which continue to 
challenge the system and to establish “Accelerated Working Groups” to explore these. 
 
One of the groups focused on good life outcomes for young people with “PMLD” labels. We would 
like to thank those people who joined the group for sharing their experiences, knowledge and 
ideas. It was invaluable to hear from people with lived experience as well as professionals whose 
careers have been focused on supporting young people with PMLD labels to have the best possible 
lives.  We would also like to thank Pen Mendonca1 for creating the graphics for this report. 
 
At NDTi we have been concerned for some time that young people with the most complex labels 
are often left out of discussions about Preparing for Adulthood and that assumptions within the 
system about what they can achieve are often based on stereotypes and traditional approaches. On 
the other hand, we have worked with some young people with these labels who are living great, 
fulfilled lives in their communities. The group explored what it takes to support young people with 
PMLD labels to have good lives and how these approaches can be extended. We concentrated on 
several issues and for each asked: 
 

1. What is the issue or challenge? 
2. What is known from the evidence of what works? 
3. What needs to happen to enable all young people to be seen as equally valuable members 

of society and to be supported to have the best life possible as they move into adulthood? 
 
Before we started our discussions, we acknowledged that labels are problematic and that there is 
no scientific basis for them. The labels we use today are the latest in a long line from idiot, imbecile 
and feeble-minded in the nineteenth century through to educationally sub-normal and 
maladjusted from 1944 and special educational needs from 1981. These labels have been used to 
determine not only where children go to school but also to justify them having reduced 
opportunities in society, such as having good social lives and independent living. The problem is 
that if our encounters with young people are through the lens of a label, we don’t see the young 
person. Labels are part of the deficit or medical model of disability and get in the way of creative 
thinking and person-centred planning. 
 
We also discussed how the labels used in the SEND world are fluid. Not only do the labels not have 
a scientific basis, but children with similar disabilities can be given different labels and even the 
same child can be described differently between services.  

 
 
1 www.penmendonca.com @MendoncaPen 
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Although the label Profound and Multiple Learning Difficulty (PMLD) is defined by the Code of 
Practice 2015 as applying to “children who are likely to have severe and complex learning 
difficulties as well as a physical disability or sensory impairment”, it is not necessarily applied 
consistently across the country or even within one local area. A young woman who was part of the 
group had been given “so many labels throughout her life that she had forgotten most of them”. 
She had been placed in PMLD provision at some points in her education journey. 
 
One of the most significant challenges for us in this sector is understanding and differentiating 
between young people who have a profound cognitive disability and those whose profound barrier 
is the means to communication. There are dire consequences for those whose intellectual ability is 
not recognized and responded to correctly as well as for those who are at the earliest stages of 
cognitive development.  
 
There are examples of young people reaching adulthood without it ever being identified that with 
the right assistive technology and communication approaches that person could communicate their 
own wishes and achieve a level of educational attainment comparative to their peers. For those 
with a profound intellectual disability precious time can be wasted on educational outcomes that 
will not support a good quality of life, such as focusing on Maths or English skills that provide no 
functional benefit to the individual. 
 
There is also confusion around applying the PMLD label to autistic young people who may be also 
labelled as ‘complex’ or ‘challenging’. There are young people who are autistic and have a profound 
intellectual disability, but many do not. The type of learning environment that may suit an autistic 
person may not suit a person with the PMLD label who requires a highly stimulating sensory 
experience and yet young people are frequently grouped together because they are perceived as 
having the ‘highest level of need’. This does not enable practitioners to meet individual’s needs and 
does not support young people to succeed and achieve their aspirations. 
 
Person centred approaches can support people to fully understand the strengths and qualities of an 
individual and provide the most effective educational environment. 
 
We acknowledge that the young people we are concerned about is a relatively small group who 
almost always attend special schools and often transfer to adult social care services when they 
leave school. Very few go on to college. The majority who do transition to further education attend 
independent specialist colleges as there are few General Further Education Colleges that offer 
appropriate provision. 
They usually have significant health conditions and often sensory disabilities. The majority do not 
use any or many words to speak but communicate through a variety of innovative ways. 
 
The use of the PMLD label is discussed in the 2017 ‘Core and Essential Service Standards’ which 
recognises the challenge of using such a broad term to include children and young people with a 
wide range of needs. Working towards a new definition is highlighted as essential to ensuring 
young people have access to provision that improves their quality of life. Therefore, the ‘label’ is 
viewed as having a use to define the types of specialised resources that a person may need rather 
than telling you anything useful about the individual’s aspirations. 
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Upholding Human Rights 
 
How can we make sure that children and young people’s human rights are upheld? 
 
 

 
 
Human Rights are moral principles that apply to everyone. They are commonly understood as 
inalienable and fundamental "to which a person is inherently entitled simply because they are a 
human being”.2 
 
Our human rights in the United Kingdom have been established through these laws and 
conventions: 
 

• The Universal Declaration of Human Rights established in 1948 by the United Nations 
• The European Convention on Human Rights, based on the Universal Declaration established in 

1953 
• The Human Rights Act 1998 
• The UN Convention on the Rights of the Child 1989 came into force in the UK in 1992 
• The UN convention of the Rights of Persons with Disabilities adopted by the United Nations in 

2006 and ratified by the UK Government in 2009  
• Equality Act – the right to promote equality 

 
 
2 https://www.un.org/en/about-us/universal-declaration-of-human-rights 
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It does not appear to be common practice within the SEND system to evaluate practice and 
outcomes against a human rights perspective. Quite rightly there is an emphasis on young people’s 
medical and physical needs and keeping them well and safe, but a focus on these issues alone, can 
limit young people’s opportunities for social relationships and being part of their communities. 
Because most people communicate using words, there is too little understanding that other forms 
of communication are equally valid. In fact, all human communication is complex and a 
combination of vocalisations, facial expressions, body language, hand gestures, pictures, symbols 
and information technology and yet for people described as “non-verbal” assumptions are made 
about how far they can be involved in decision-making and planning for their future. Because 
people with PMLD labels are not fully part of mainstream life and most of the population don’t 
have friends or relations with these labels, huge assumptions are made about what a good life may 
look like and, in particular, what a good ‘adult’ life might look like. 

Where children and young people with PMLD labels have had the opportunity to be included, those 
around them report huge benefits. These benefits include being part of a diverse community where 
children grow up understanding that people are all different and some people need a lot of 
support. Often, we hear that it is not fair to “burden” children and young people by making them 
feel responsible for including disabled children. However, our experience is that care and 
compassion are present in children and once they get to know somebody with big labels, they 
realise that everybody has gifts and things to contribute to society. The medical model of disability 
is still a strong driver within the SEND system, and this is something that needs addressing urgently. 
The problems faced by people with PMLD labels are not because of their disabilities but because 
nothing has been designed with them in mind. The social model of disability is that the barriers 
faced by people are because they have been excluded and not expected to fully participate in 
society. There is strong evidence that diverse and inclusive organisations and workplaces are much 
more likely to be healthier and successful in terms of wellbeing and good mental health as well as 
productivity. If we concentrate on people’s deficits, we can’t move forward but the social model 
helps us to understand that the problems are in attitudes, lack of experience and prejudice and are 
resolvable. 

In our experience not many young people with PMLD labels are included in planning meetings and 
are not often supported to have a voice and contribute to conversations about their care and 
support, let alone their dreams and aspirations. However, young people themselves are becoming 
more aware of human rights and the RIP Stars in Coventry, a group of young disabled people 17-25 
have carried out research with the University of Coventry into whether Education, Health and Care 
plans are rights based. Their report sets out what a rights-based approach to developing plans 
would look like. The young people involved in the research questioned why they had not been told 
about their rights when they were younger.3

3 https://ripstars.net/ 
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The key conditions that would be in place if young people’s rights were upheld would include the 
following: 

• A human rights approach would ensure the implementation of the Equality Act 2010 so that
the adjustments individuals need would be met rather than decisions made about them
based on their label

• All services and facilities would to be designed and staffed to assume that everyone in the
community will use them

• A strategic commitment to achieving equality for people with PMLD labels
• People would be treated as autonomous adults and citizens and receive age- appropriate

support based on generational norms
• People would be supported to have choice and control in their lives
• People would be supported to develop adult relationships and receive sex and relationship

education
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Mainstream Schools 
 
How can more children and young people be included in mainstream schools? 
 

 
One of the people in the group has worked in an inclusive primary school for thirty years. The 
school is additionally resourced to support children with PMLD labels. When discussing inclusive 
education her response was “It’s not rocket science. The senior leadership team need to believe in 
inclusion and experienced teachers need to work alongside class and subject teachers”. The 
secondary school leader with experience of including young people with PMLD labels agreed that 
senior leadership buy-in is critical. People pointed to several factors which prevent children and 
young people with these labels attending mainstream schools: 
 

• It has never been thought to be “appropriate” even though in law every parent and young 
person has the right to express a preference to attend a mainstream school. Many parents 
we meet don’t even know that this is a possibility 

• Low expectations and aspirations – it is often thought that because children can’t “access 
the curriculum”, there is no point them being there 

• Fear of bullying 
• Teacher training does not equip teachers with the confidence to include children and young 

people with PMLD labels 
• Education settings are not “resourced” for them 
• A lack of accountability means that schools are not scrutinised for inclusive practice or how 

they use their SEND place funding 
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Also, it was felt that in recent years there are additional factors getting in the way of inclusion, not 
only for children and young people with PMLD labels but for a wider group of young disabled 
people: 
 

• Disabled children and young people see themselves or have their experiences reflected in 
the curriculum 

• Narrowing of the curriculum has impacted enormously on children with a whole range of 
additional needs 

• Behaviour policies with requirements that many children are not able to comply with 
• Several children without school places due to the reluctance of mainstream schools to take 

them has resulted in money becoming available to create new special schools rather than to 
support inclusion 

• Less parents are requesting mainstream school as they experience negativity from 
mainstream schools and are not made to feel welcome – they are therefore requesting 
special school 

• Assessment systems 
 
The SEND Code of Practice 2015 makes it clear that an Education, Health and Care plan should not 
cease just because a young person becomes 19. A plan should only be ceased if “the education or 
training outcomes have been met” and yet very few young people with PMLD labels go on to 
college after school and only a handful of general further education colleges and some specialist 
residential colleges include these young people. Most colleges when consulted about including a 
young person with PMLD labels will respond that they “cannot meet the needs”.   
 
There has been a shift in the last decade whereby local authorities, who now directly commission 
‘high needs’ placements in colleges would prefer to place young people locally, within their own 
communities but this is often not possible because schools and colleges report they do not have the 
specialised equipment and resources necessary to meet the needs of a child or young person. This 
results in children and young people being placed out of their home borough or county resulting in 
further isolation from their families and local communities. It is possible a child or young person will 
stay at a residential school or college away from their local area until they are 25. It is then hugely 
challenging to plan a successful transition back to the community they have been kept separate 
from for many years. 
 
A member of the group who has been responsible for provision for PMLD students at a general 
further education college and has since been involved in developing curriculum materials described 
her experience of including young people with PMLD labels.  She said that when the provision was 
first developed it was quite separate from the rest of the college but when it relocated within the 
main building, there was a positive impact on all aspects of college life. Many staff and students 
were initially nervous about how to communicate with the students, but this was overcome and 
people became welcoming and inclusive. The extent to which the students could be included in 
mainstream curriculum activity was limited but the students gained an enormous amount by 
participating within a mainstream environment. Young people from across the college challenged 
the assumptions made by staff that they (students in the mainstream vocational areas) would 
either ignore or ridicule learners with a PMLD label. The opposite happened and the ‘mainstream’ 
students related very quickly to the idea that we all have differences and should all be included 
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within the college community. This is powerful learning for all young people and supports the 
teaching of fundamental British values such as mutual respect, liberty and democracy. 
 
The college had made a conscious decision to invest in a specialised programme for PMLD students. 
This required capital funding to re-develop a college building. Provision for PMLD young people 
must be resourced well, requiring a strategic commitment from senior leadership to ensure a high 
quality of provision. Natspec undertook a small-scale research project for the Education and 
Training Foundation to look at how PMLD provision should be developed in the Learning and Skills 
Sector and from talking with both general further education colleges and specialist providers 
identified five key messages: 
 

• Listening to the learner voice 
• Making a strategic commitment 
• Strong ethos of teamwork and shared values 
• Transition planning in and out of provision 
• Use of person centred approaches and building effective partnerships 

 
It is important to remember that young people with a PMLD label will also be a part of diverse 
communities and we should try to understand more about how these elements of intersectionality 
provide both support and challenge to the young person and their families/parent/carers. 
 
The college curriculum described was based around key themes that included citizenship, positive 
relationships, creative expression, enterprise and well-being. Students worked on individual study 
programmes to achieve personalised targets linked to their EHCP outcomes. By using a 
personalised system of assessment, RARPA4 ,the college could demonstrate learning and 
achievement and enable students to move forward positively to the next stage of their lives. This is 
important as there are increasingly challenges from Education Commissioners to the value that 
post statutory education offers rather than a young person with the PMLD label moving straight 
into social care. Very often it is only when a young person moves into college education that they 
are seen as a ‘young adult’ rather than a child, especially when they may have been at the same 
school from four to nineteen years of age. 
 
A young woman in the group had been to college and was enabled to access a performing arts 
course. Her whole group benefited as they were able to learn signing and so much about the 
equality of difference. Her PA said that being at college was an amazing experience as she learned 
so much but also had to get used to doing “boring things” which is good because we all must learn 
that sometimes things are boring.  She got an Open College Network qualification based on her 
practical work. People around her had big ideas about employment and supported her to set up her 
own theatre company. 
 

 
 
4 See Appendix 1 
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The key conditions that would be in place if young people were able to attend mainstream 
schools and colleges:  
 

• Comprehensive schools and colleges would be able to support all children and young people 
• Adaptations and environmental changes would be made over time so that schools and 

colleges would be accessible to students and the whole community such as disabled staff, 
parents and visitors 

• Person centred approaches would be embedded into the curriculum for all children and 
young people 

• All new buildings would be co-designed with people, including those with PMLD labels  
• School and college communities would be welcoming to all, difference celebrated and 

everyone’s needs met 
• Bullying would be reframed as abuse and not tolerated 
• An understanding of the importance of being part of the group and having a sense of 

belonging and joining in with everything  
• There would be an understanding of the importance of presence and that children and 

young people are the biggest resource 
• Schools and colleges would support all children and young people to have friends, be part of 

friendship groups and to socialise out of school 
• There would be an understanding of the importance of autonomy, having a choice and 

choice and control 
• There would be an understanding that learning is so much more than the taught curriculum 

– mainly from their peers but also from the behaviour of adults  
• There would be an understanding that inclusive education does not impact negatively on 

outcomes for non-disabled children and young people 
• An understanding that inclusion does not mean everyone does all the same things all the 

time but in an inclusive learning environment everyone gets to experience how others learn 
and this is valuable learning for life that must start at the earlies age 

• There would be an understanding that everyone can learn – children learn by doing things 
• The importance of communication would be at the heart of the curriculum and all forms of 

communication would be recognised and supported 
• The values of belonging and equality would be embedded in the curriculum  
• Within each school and college there would be “specialist” teachers responsible for 

ensuring high quality differentiation and curriculum access, through reviewing schemes of 
work and timetabling 

• There would be a local team of teachers and others with the experience and knowledge to 
support all schools to overcome barriers 

• Alternative and facilitated communication experts would be available on a regular basis to 
ensure the continuing maximisation of communication methods and systems - software and 
hardware – low and high tech  

• There would be a focus on getting to know children and young people and what they need 
rather than what it is assumed they need. There would be high expectations and aspirations  
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• As young people move into key stage 4, planning would start for their future life and peers 
would support them in planning meetings 

• The transition between different stages of education would be planned well in advance and 
the young person provided with the right resources to make an informed decision about 
their choices after statutory education ends 

• Young people would be supported to get the right advice and support for adulthood, 
including around, sex and relationships   

• Every teacher, teaching assistant and everyone else working in the school or college would 
receive ongoing continuing professional development and training 

• All schools and colleges would be learning environments and would be looking at national 
and international effective practice 
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Friendships & Leisure Services  
 
How can children and young people be included in friendship groups and access 
universal leisure services and have social lives? 
 

 
Many children and young people with PMLD are socially isolated and don’t have friendships outside 
school or college. On the group were teachers with experience of including children with PMLD 
labels in mainstream primary and secondary schools. They described the importance of children 
learning together and how this leads to social inclusion and friendships. For this to happen, the 
whole ethos of the school must be based on the values of welcoming and equality and all members 
of staff are involved in implementing this vision. Adults working in the school need to understand 
the importance of social relationships for all and how to support friendships and inclusive 
relationships. Everyone on the group agreed that this approach ideally needs to begin in the early 
years so that all children accept that their peer group includes people with all sorts of differences 
and need for support. A young woman on the group felt that it is adult behaviour that gets in the 
way of children and young people including others in their social circles. 
 
The key conditions that would be in place to prevent social isolation among children and young 
people with PMLD labels: 
 

• Start early – aim for all pre-school settings to be fully inclusive 
• Provide CPD for all early years’ workers on the importance of supporting friendships and 

social relationships 
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• The intentional building of relationships through approaches such as circles of friends and 
circles of support 

• Ensure that all children and young people with PMLD labels receive relationships, health and 
sex education differentiated individually 

• Make sure that children, young people and the people who support them have the contact 
details for the peers that they want to keep contact with when they leave school or college 

• Build risk assessment and safeguarding into person-centred planning 
• Provide opportunities for social activities that encourage children and young people to play 

and learn and build peer support around them 
• Use person centred approaches to identify a person’s aspirations around friends, starting 

from a strengths-based perspective of what people like, admire and appreciate about them 
as a friend 
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Voice & Coproduction 
 
How children and young people can be supported to have a voice and co-produce 
their plans and provision? 
 

 
 
It is all too easy to assume that if people don’t use words to speak, they cannot participate in their 
own planning and decision making and have choice and control in their lives. People on the group 
had experienced young people not being involved in planning meetings because it was felt that 
they would not understand. There are many ways to find out what is important to somebody 
through their behaviour and communication as well as by the people around them using person-
centred planning tools. A young woman on the group was supported by her communication partner 
who has enabled her to learn to sign and now supports her communication. The people on the 
group who have experience of supporting children and young people with PMLD labels in 
mainstream schools and colleges agreed that there are a range of ways to support participation. 
 
For people who do not use formal language or have not developed a consistent way to express 
themselves, it is likely they will rely on others who know them well to advocate for them. Person 
centred approaches bring together those people to have conversations that keep the views of the 
individual at the centre of their discussions. Better use could be made of trained advocates to 
support people to express their views and deliver a non-instructed advocacy approach. Most 
importantly people themselves must have a means and a reason to communicate and practitioners 
must be skilled in listening, understanding and responding to what is expressed. 
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In college reviews the young person would attend and use assistive technology to show a video to 
others about their progress and achievements. Having people together in one room that care and 
value the individual can start a different kind of conversation about what is important to that 
person and what needs to happen to ensure they can continue making progress towards their 
outcomes.  
 
The key conditions that would be in place to ensure young people are present and participate in 
planning and decision making: 
 

• Peer support 
• Staff and family can be advocates  
• Communication partners who know the person well and understand the best ways to 

enable the person’s voice to be heard 
• Person-centred planning tools5 

 
 

 
 
5 https://www.preparingforadulthood.org.uk/SiteAssets/Downloads/yy0dxjii637497784738339853.pdf 
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Curriculum 
 
How can we make the curriculum as challenging and stretching as it possibly can be 
to ensure we are genuinely identifying young people’s interests and skills? 
 

 
The primary and secondary school teachers on the group explained how they have differentiated 
the curriculum to include children and young people with PMLD labels. The main aim is for the 
children to have presence and to be socially included. Experienced curriculum support teachers 
work alongside class and subject teachers to support the integration of each child’s learning targets 
into lesson planning and delivery. The starting point is always “what can this child do now” and 
“what do they need to be able to do next”. Supporting the development of communication is key. 
The children move through school as part of the group and learn from their peers as well as 
through the taught curriculum. The children and young people are part of all extra-curricular 
activities, sport and school trips. At the secondary school the children also have work experience. 
 
The group were keen to point out the importance of not making assumptions about how much an 
individual can learn. A young woman on the group is now able to communicate through using signs 
and takes part in theatrical performances. We also heard from other young people who have 
developed communication beyond what had been thought possible. 
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Teachers on the group thought it important to think about the curriculum in terms of real life: 
 

• Self and body 
• Relationships with others 
• Language – spoken, signed, written, facial, movement 
• Number 
• How the world works 
• How things can change 

 
For young people at college, a person-centred approach is essential for supporting them into the 
next stage of their lives in terms of what they want to do during the day, where they will live, their 
friends, relationships and community participation and good health. Learning and skills 
development is set within this context so that the emphasis is on real life experiences of work, 
accommodation, transport, social life as a vehicle for learning. Creative arts are also included as 
opportunities to develop communication, social interaction and self-expression. 
 
Learning happens all the time during a college day. This includes vital life skills such as eating, 
drinking, personal care, using transport and transitioning in and out of wheelchairs for postural 
care. The skills that young people develop in these situations will support them in the future. There 
is a strong focus on process-based learning where the young person leads the activity-this supports 
the individual’s sense of autonomy and ability to control their own environment. 
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Employment & Independent Living 
 
How can we increase the number of young people who go into employment and 
independent living after education? 

 
Supporting young people with PMLD labels into work is a challenging concept for many people. 
However, it is critical that from school year 9 young people have equal access to careers advice and 
work experience. Vocational profiling is a way of finding out what a young person is interested in, 
what they enjoy and environments in which they feel most comfortable. The focus should be on 
what the young person can contribute to their community based on what they enjoy doing.  The 
young people whose stories we heard about have a range of jobs which they do with support from 
personal assistants, families or co-workers. These include: 
 

• A small cosmetics business based on home parties 
• A small recycling business 
• A dog walking business 
• Delivering the community newspaper 
• Meet and greet in a supermarket  
• A theatre company 

 
Independent living also needs of be thought about and planned for from the annual review in 
school year 9. Most young people with PMLD labels will be living at home with their family although 
some attend residential special schools and colleges. Young people and their families should be 
given information about the whole range of housing and support options in the local area, including 
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personal budgets and social care providers as well as residential options. Independent living means 
being able to choose where you live, who you live with and how you spend your time. It is 
therefore necessary through person-centred planning to take time to find out what is important to 
young people and ensure that the types of housing and support that people want are available in 
the local area. It can be useful for young people to have a decision-making agreement6 so that the 
Mental Capacity Act7 requirements are met. 
 
In colleges there are opportunities for enterprise activities that enable young people to explore 
their skills and abilities in different projects. From these activities it is possible to support a young 
person to access work experience. For example, a young person who was very sociable and enjoyed 
meeting new people had a role in welcoming visitors to the college and accompanied them on 
tours around the college. There remains much work to be done to support colleges to understand 
how employment is relevant to people with a PMLD label, it requires a re-framing of how 
employment is perceived and a raising of aspirations and expectations. At its heart is the need to 
challenge assumptions in society about all types of disability and employment. Enabling young 
people to contribute to society through paid work or volunteering is an important challenge to the 
‘charity model’ of disability. 
 
 

 
 
6 https://www.ndti.org.uk/resources/publication/decision-making-profile 
 
7 https://www.nhs.uk/conditions/social-care-and-support-guide/making-decisions-for-someone-else/mental-capacity-
act 
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Checklist for Local Areas 
 
Checklist for Local Areas to consider in relation to children and young people with 
PMLD labels. 
 
 
 
 
 
 
 
 
 
 
Question Score 

1. Do parents and young people get information about the law which 
makes it clear to them that they can express a preference for a 
mainstream school? 

 

 

2. Are professionals aware that in law parents and young people can 
express a preference for mainstream school regardless of the level of 
need? 

 

 

3. Are professionals aware of the positive benefits of children with PMLD 
labels attending mainstream schools? 

 

 

4. Is it currently possible for young people with PMLD labels to attend 
mainstream schools? 

 

 

5. Is there continuing professional development to build the confidence in 
mainstream schools to include all children? 

 

 

6. Is there availability to mainstream schools of training on varying the 
curriculum and assessment methods so those labelled with PMLD can 
make educational and social progress and thrive? 

 

 

7. Are staff aware and trained on making reasonable adjustments to their 
lesson planning, teaching and assessment for students with PMLD 
labels? 

 

 

Scoring 
 

1 We need to think about this 

2 Discussion to explore this are already taking place 

3 This is in place 
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8. Has the local area considered developing resourced provision for 
children and young people with PMLD labels? 
 

 

9. Is there ready access for students with label PMLD to technicians to 
provide the right switching and electronic communication systems and 
devices? 
 

 

10. Does the local area have a plan to ensure that it is possible for children 
and young people with PMLD labels to attend mainstream schools? 
 

 

11. Is the local authority working in partnership with local further 
education colleges to develop provision for young people with PMLD 
labels? 
 

 

12. Are mainstream schools able to access physiotherapy, speech and 
language and occupational therapy and medical support to 
accommodate those labelled with PMLD? 
 

 

13. Is person-centred planning embedded in the local area? 
 

 

14. Do special schools partner with mainstream schools? 
 

 

  
 Your Total 
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Appendix  
 
About RARPA 
 
RARPA stands for Recognising and Recording Progress and Achievement. It is a tried and tested 
approach to ensuring the quality of non-accredited learning programmes. Learning programmes 
must be tailored to the individual. It is the process which measures progress and achievement of 
students. The benefits of a quality assured RARPA process are: 
 

• it demonstrates outcomes in personalised, non-accredited learning as part of study 
programmes 

• it is consistent with the clear focus on preparing for adulthood and positive outcomes within 
the Children and Families Act 2014 and SEND Code of Practice 

• Ofsted has said that RARPA is a powerful tool to demonstrate outcomes, and can address 
many of the issues raised in the ‘Moving Forward?’ report 

• it provides local authorities, who commission provision for learners with high needs, with 
clear evidence of learning outcomes. 

 
Above all, a sound RARPA process ensures that students, parents/carers, inspectors and funders 
can feel confident that: 
 

• learning targets are challenging 
• progress is measured objectively 
• achievements are sound 

 
Useful Links 
 
RARPA Resources 
 
RARPA Guide 
 
Supporting people with PMLD: Core & Essential Service Standards 
 
Developing PMLD Provision in the FE and Skills Sector 
 
Person-centred Planning: Background & Approach 
 
Person-centred Planning Tools 
 
 

https://natspec.org.uk/resources/rarpa/
https://www.excellencegateway.org.uk/content/etf3311
https://www.pmldlink.org.uk/wp-content/uploads/2017/11/Standards-PMLD-h-web.pdf
https://management-ui.excellencegateway.org.uk/developing-profound-and-multiple-learning-disability-pmld-provision-fe-and-skills-sector
https://www.ndti.org.uk/resources/publication/person-centred-planning-background-approach
https://www.ndti.org.uk/resources/pfa-person-centred-planning-tools
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